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This eleventh in a series of eleven learning modules

on program, planning, develorment, and evaluation is designed to ,
assist secondary and postsecondary vocatiofial teachérs in plapning
and conducting locally directed and prcduct-oriénted program
evaluation. Intrqiuctory Sections relate the competencies dealt with
here to others in the program and list both the enabling objectives '’
for the four learning expefiences "and the resources requiréd. N

' Materials in the learning experiences include required readings

(e.4., the nature of prograw. evaluation, program evaluation model,

* developing a local program evaluation plan, preparing a final
.-report), self-check quizzes, model ansvers, checklists, a case

situation, and the teacher performance assessment form for -use in

“evaluation of . the terminal objective.

(The modules c¢n program

planning, development, and evaluation are part ¢f a larger series of
"100 field-tested performance-based teacher education (PBTE)

. self-contained learning packages for use in preservice or’ inservice
-training of teachers in all occupational areas. Materidls are = -’
designed for use by teachers, either on an individual or
working under the direction of one cr mcre tesource'

persons/instructors.) -(SH)

Learning Experience; Learning Mcdules; °
*Models; Néeeds Assessment; Ferfcrmance ‘Based Teacher

group basis,
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This module is one of a series of 10{” performance-based
teacher education (PBTE) learning packages focusing upon
specific professional competengies of vocational teachers. The
cog:retencue; upon which these modules are based were iden-
tified and verified through research as being important to suc-
cessfyl vocational teaching at both the secondary and post-

. . b
sociate Program Director; Glen E. Fardig.-Specialist; Lois Har-
rington, Program Assistant, and Karen.guinn, Program Assis-
tant. Recognition 1s also extended to Kristy Ross, Technical
Assistant, Joan Janes, Technical Assistant; and Jean Wisen-
baéigh, Artist for their contributions to the final refinement

secondary levéls of instruction. The modules are suitable for

the preparation of teachers in all occupational areas.

Each module provides learning experences that-mtehte
theory and application, each culminates with cnterion refer-
enced assessmént of the teacher's perforfance of the spec-
ified competency. The' materials are designed for use by indi-
vidual or groups of teachers in training working under the
direction and wirgh the assistance of teacher educators acting as

S. Resource persons should be skilled in the

. resoufce perso
e teacher competenc
oughly oriented to

‘these materials;

bein

, The destgn of the matérials provides considerable flexibility for
- planning and conducting performance-based preservice ang R
inservice teachér preparation programs to meet a wide variety ™'

of individual needs and interests. The materials are intend

use by universiti€s arid colleges, state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professional development of voca-.
. tional teachers, Further mformation about the use of the mpd-

: rograms is contained in three re- .
ntGuideto Using Performance-Based
aterials, Resource Person Guide to
ance-Based Teacher Education Materials and
Guide to Implementation of Performance-Based Teacher

ules in teacher education
lated decuments, Stu
Teacher cation

Using Pe

EducathuJ. N

The PBTE curriculumpackageg are products of a sustained
researchyand developsnent effort by The Ceriter's Prog;a%ny for
any in-
\ ;, dividuals, institutions, and agencies participated with The Cen-
- ter and have made contributions to the systematic develop-
ment, testifig, revision, and refinement of these very significant
3 training materials. Over 40 teacher educators provided input in
N development of initial versions of the modules; over 2,000
teachers and 300'resource persons in 20 universities, colleges,
4 and post-secondary institutions used the materials and pro-
‘ vided feedback to The Center for revision and refinement. - . o

P 8Bpecial recognition for major individu®l roles'in the direction,
V! devdlopment, coordination of testing, revision, and refinement *

- 7 © +  of these materials is extended to the following program staff: N
James B. Hamilton, Program'Director; Robert E. Norton, As-

. 5 Professionfil:Developmerit for Vocational Education

e . .
I3

developéd ahd should be thor-
TE concepts and procedures in using

the materials. Contributions made by former program staff to-
ward developmental versions of these material§ are also ac-
krfowledgded. Calvin J. Cotrell directed the vocational teacher
competency research studies upon which these modules are
based and also directed the curriculum development effort

*from 1971-1972. Curtis R. Fingh provided leadership for the
program from 1972-1974.

Appreciation is also-exiended to &1l those outside The Center

, (consultants, field site coordinators, teacher educators,

teachers, and others) wha contributed scrgenerously in various
phases of the total-effort. Early versions of the materials were

developed-by The Center in cogperation with the vocational

teacher education faculties at Oregon State University and at

the University of Missouri-Columbia. Preliminary testing of the

‘materials was conducted at Oregon State University, Temple

University. and University of Missouri-Columbia.

F@II_owing preliminary testing, majbr revision of all materials
was pariprmed by Center Staff with the assistance of numerous

- consuitants and visiting scholars from throughout the couyntry.

Advanced testigg of the materials was carried out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State Gollege, Colorado State University, Ferris
State College,"Miohigan; Florida State University, Holland Col-
lege, P.E.l, Canada; Oklahoma State University; Rutgers Uni-
versity; State University Callege at BUffalo; Temple University;

. .University of Arizone; University of Michigan-Flint; University'of

Minnesota-Twin Cities; University of Nebraska-Lincoln; Univer-

si% of Northern Colorado; . University of Pittsburgh; University
of Tennessee, University of Vermont, and Utah State Umversjty.

The Center is grateful to the National Institute of Education for
sponsorship of this PBTE curriculym development effort from
1972 through its completion. Aprreciation is extenged to the
Bureau of Occupatiopal and Adult Education of the U.S. Office.
“of Education for their sponsorship of training and advanced
testing-of the materials at 10 sites under provisions of EPDA

. Part F, Section 553. Recognition of funding support of the

advanced testing effort is also extended to Ferris State College,
Holland College, Temple University, and the University of
Michigan-Flint.

Robert E. Taylor .
Executive 'Director
The Cerffer for Vocational Education
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e P THE CENTER FOR VOCATIONAL EDUCATION
. . The O State Unevarsaty « 1960 Korvey Rood & Cokombus Ohe 42210
-

‘he Center for Vocational Education’s mission is to
L4 . increase the ability of diverse agencies, institutions, and
organjzations to solve educational. problems relating to
. indivfa}m;l career planning, preparation, and progression.
st The Center tulfills its mission by: )
‘ i ¢ Generating knowledge through regearch.-
. o Developing educational programs and products.
% o Evaluating individual program needs and outcomes.
. o nstalling ed(cational programs and products. .
 Qperating information systems and services.
. n,dr#y\g leadership development and training
progrdftis.

AA |
VIM

. . AMERICAN ASSOCIATION
. FOR VOCATIONAL
INSTRUCTIONAL MATERIALS

" Y Engineering Center
University of Georgia . .
Athen_s,‘Goorg ia 30602

The American Assoclation for Vocationa! (nstructional .
- Materials (AAVIM) is an interstate organization of univer-
. sitiés, colleges and divisions of vocational education de~
voted to the improvement of teaching through better in-
formation and teacping aids. |
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The increasing demand for the &valuhtion of vo-
ional educatjon programs arises from several
sgurces. Students, parents, edugators, and the
general pablic have become increasingly aware of
the role vocational education performs in the
'p|§paration of adults and youth for the world of
work. In addition, federal and state legisiative
bodies have continued to enact legislation promot-
.ing the_establishment of vocational education
prdgrams at all levels.

In this technological age of accuracy and preci-
sion, knowledge is replacing opinion, and evi-
dence is replacing guesswork: The time is past

when teachers and administrators of vocational
education programs can rely solely on personal
observation as a stifficient measure of program
effectiveness.

® .

Evaluation must be an integral and continuous
part of the total edugational process. Unless pro-
grams are properly evaluated, edugators will not
have sufficiént evidence on which to make deci-
sions regarding program developnfent and revi-
sion. We cannot afford the luxury of eperating pro-
grams solely on the basis bf what we believe to be
right. As the public is asked to invest more of its

*.dollars ifi vocational education, there is g growing

concern for educationdl procedures to be justified
on the basis of efficiency and effectiveness. The

issue is not whether we evaluate, but rather, how.\\

Vacational edui:étors. of course, want to provide
the best
traditions’ and past experience are not sufficient

\ standards by which to assess the merit of the pro-

gram. Sound management is dependent n prq-
gram evaluation. Evaluation must be thought of
not as an appendage, kut as a fundamental part of
the total program effort. Program evaluation must
be viewed as‘a continual and vital part of the édu-
cational management apd accountability pracess.

rogram possible for all students. But,

This module focuses on locally-directed and _

product-oriented program evaluation. The mod-
ule is designed to give you,skill in planning and
conducting vocational'education programevalua-
tion efforts. While many vgcational teachers will
not have total responsibility fot the evaluation ef-

fort, every teacher will need to help with the avalua- .
tion process and should be prepared to utilize per-~

1

)

tinent findings and rdcommendations to help im-s -,

prove his/her vocational program.” Y
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ABOUT THIS MODULE -~ =

. — ‘
Objectives

Terrhinal Objective: While working in an actual school
situation, evaluate your vocational program. Your per-

formance will be asseSsed by your resource persort,
usjng the Teacher Performance Assessmen PP/ .
54 (Learning Experience IV). , , X .

Enabllng Objectives:

1. After completing the required reading, demonstrate
knowledge of the concepts and procedures involved
in evaluating a lgcal vocational equcation program

_(Learning Experience ). {\

2 After completmg the required reading, develop a plan
forlevaluatmg the hypothetical vocational program

described in a given case snuatlon (Learn/ng Exper/-‘

ence ).

3 Aftercompleting the required reading, deVelopafmaI
evaluation report for a hypothetical vocationdl pro-
gram described in a given case situation (kearning
Experience Ill).

s s’

Preréquisites

To complete this module, you must have competency in
maintaining anoccupational advisory committeeyin de-
veloping program goals and objectives, and in conduct-
ing a student follow-up study. If you do not already have
these competenmes rmeet with your resource person to
determme what method you will use to gain these skills.
One option is to co plete the information and practice
activities in the following mogules:

e Maintain an Occupational Advisory Committee,
Module A<5

e Develop Program Goals and Ob/ect/ves. Module
A-6

" e Conduct a'&udent Follow-Up Study. Module A-10

Resources‘ g '

Alist of the outSnde resources which supplement those
contained wnhlp the jmodule follows. Check with your
resource person (1) to determine the availability and the
location of these resources (2) to locate additional ref-

.

‘time. e

erences in your occupational specialty, and (3) to get
assistance in setting up activities with peers or.observa-
tions of skilled teachers, if necessary. Your resource
person may also be contacted if you have any difficulty
with directions, or in assesslng your progress at any

’ .
\

Learning Experience I
Optional - .

. Reference: Denton, William T. Program EV@! uat/on

. " In Vocational and Technical Education. Co mbus,
OH: The Center for Vocatlonal Educatlon The Ohio
State University, 1973. )
Reference: Byram, Harold M. and Marvin Robertson
(Comps.) Locally Directed Evaluation of 1.ocal Vo-
cational Education Programs. Third Edition. Dan-
ville, IL: The Interstate Printers and Publishefs, Inc.,
1971. ED 067 479
Reference: Wentling, Tim L. and Tom E. Lawson
Evaluating Occupational Education and Training
Programs Boston, MA: Allyn and Bacon, Inc., 1975.

Learning Experience H
Optional
A group of 2-5 peers from yeur service area with
whom you can discuss planning for an evaluation.
Learning Experience il ' ‘
Required .

A resource person to evaluate your competency in
developing a finakevaluation report.

Optional .
A finel evaluation report for a v0catlonal programin
your service area which you can review. o
Learning Experience V- : A
Required ’

An actual school situation in which you can evaluate
2 vocational program. ,

A resource person to assess your competency in
evaluating a vocational’ program. ’ -

. B -

"

This module covers performance element numbers 48-51 from Calvin Js'
‘Cofrell et al., Mode! Curricula for Vocational and Technical Teather
Educatlon: Raporr No. V (Columbus, OH: The Center for Vocational
Education, The Ohio State Uhiversity, 1972). The 384 elements, in this
document form, the research base for-all Thé Center's PBTE module
development. - .

S
Forinformation about the‘general organization of edch module. general -
procedures for their use, eni terminology which is-commaon to alj 100
modules, see About Using The Canter's PBT Modules oh the side- ©
back cover. v ’

S
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. ‘For information explammg the need ioﬂprogram evaluatlon and descrlb-
ing a mode for conductmg such evaluations, read the' following informa- . ‘

™y

EVALUATING N

r

The wor{ "evaluatlon” can be threatening to
S é‘ducators Q-oncerns about tenure, promotion,
salaw, Deggtams, ffacilities, and .accreditation.
sgem to-betirstin the thojghts; qfthoseapproach- .
ing an evaluatlon effart. Most educaftors are con-
. ce{ned aboi)t progra evaluatlon but it seems to
v be one of dhose tme-cons ming- responsibilities
. thatcanbe easily postporied:-Etiucators.mugt not
be’julled into 'compla'cerfcy,on the-question of.
~ .Whether or hot to evaluate programs: Programs ‘of
" vocationalequcatioh are being evaluated .by the ,
pepple‘the}serve—-llke ibar not, Educators must
. " be prepared to do ajuality job oi.evaluatmg, or
- helpmg to evaluate thelr oWwn programs.

L - ~
- .

' LOCAL VQCATIONAL EDUGATION PROGRAMS i

4 ,

o ,-'What s Prograth EvaLuatiqn? e
T Program evaluatlorgefers tb the task g\,\fmakmg
‘ ]udgments about the worth or vafue of a program,
<l pruﬁarllz involves d"eténmmng sthe extenx to
. - which prev $usly established .program objectlves
_are being, o have besn, attained. "~ .

' Itshoulg be'recogmzed that.grog ram eVdluaen,
is\a type’of suryey research; Ag stich, the overall
excsllence and ((alrdlfy #fan evaluation effort will

.« "depehd a greatdgal on-the exte)tito whlch sound
I . research techmq s are applled

v Reasg/ns for Erogram Evaluatioh. l
¢ ca-

‘e The fundamental rpason for ev,aluatmg k'
:* " tional education progkams is to seg_k program im-
g drovement Evidence about the refative meritsof a
program enab es educa 'rafo make mare rational,
T data.based declslbns about thelr"prbgrams

? . §tudents arethe ultimate beneflc‘larles and con-

A+

s .
v ,/

¥ shave an* obllgatwn to.ensure that the educational
. process will dekver wht is speglfied in the pro-
e gram objectwes vy

“v 77~ sumers of ‘the educdtional protess. Educatérs )

Nova ,
:Nature of Program Evaluation - ’ oo
T e At CHE . ‘

In addmon program evaluation is a necessary
. function since the public fiscal budget for voca-
qé)r\al education continues to rise. Educators must

aSsure the community that the tax dollar is spent
efficiently and effectively. Increased emphasrs on
pragram -accountabjlity when state and federal
moni€s are expended has also mcreased the needt¢
for well-conducted locat evaluations to obtaln evi-
dence of accomplishment, and justification for the
dollars spent.

\.\

y - 1

For many years, the educational commumty has
tended to manége its educational programs on the
basis of hunches, authority, tradition, and personal
experience. The public is beginning to demard-
valid and reliable information cenceérning the
. educators’ theory that programs with-certain chal
acterlstlcs wilf yield certain outcomes. Thé public
wants proof that educatlonal programs are.age-
quately and efficiently servmg the needs of the .
commumty

Who Should Evaluaté? S
Programs. of vocational education are belng

.6 - . ‘
. . .
3 . .
‘
s




evaluated every day by tHe people they are serving
Evaluations are made by parents, educators, tax-
payers, and other people affected by'the vocational
education program. These evaluations may be ac-
curate or tnaccurate, depending upon the amount
and source of information used. An important
guiding principle of locally conducted evaluations
is that théy should be made by those affecfed by,
and those involved with, the educational program.
This includes teachers, admimstrators, super-
visqrs, counselors, sfudents, parents, alumni, em-
ployers, and employees.

Many evaluations are conducted by a third party
This thirdzparty approach_ to evaluation 1s often
conducted by a team of “experts” who visit the
educdtional agency, observe the program, talk
with students and teachers, and report their find-
ings to the professional personnel and the govern-
ing board.

Charactenstically, third-party evaluation teams
have assessed the ways and means an institation
employs (n attaining the program objectives, (e g ,
instructional processes and' procedures) rather:

»

than emphasizing the significance of program A

’

outcomes For gxample, the concern has often
been with the amount of classroom or iaboratory’
space available, the quality of the physical faci!
ties, the qualifications of the teacher, etc, rathér
. than whgther program graduates are employed
and able to advance in their career fields. Third-
. party teams can provide another perspective, of
the vocational program that is useful, however. ,
Hence, these evaluations, even though generally
process-oriented ~do provide another valyable,
source of feedback about the vocational program.

In conducting locally directed pTogram/eyaIua,
tions, 1t 1s important to have the involvefrient of
“those Key individuals and groups directly con-
- cerfled with the program (e g, teachers, adnfin-
istrators, advisory committee members, /schgol
board members). Their involvement from/'the he~

'

L on
87-

ginning n appropriate ways generally m'crgeases‘
their understanding of the process and _tgeif com-
mitment to carry out as many recommended pro-
gram imprbovements as possible Faiture toinvolve
them, on the other hand, can resultin a fine evalua-
tion study being ignored because it facks the sup-
port of those key individuais and groups who can
bring about changg’and improvement

Involving.Kéy Gf/bups

«~ In conducting a program evaluatian, it1s impor-
tant to have thednvolvement of certain key groups.
The first groyp to involve Is the school adminis-
tration, This,should include the school superin-
tendent, building principals, coordinators, and
supeyvisors. Ganing the support of these school
admynistrators is the first step’in securing support
and comimitment from others, and in ensuring
continu/ng enthusiasm for program evaiuation. -
Without strong administrative-support. the evalua-
t}bn effort is not likely to be successful

A second key group to involve s what might be
.called a staff steering committee. The staff steer-
ing .committee should be composed of all of the
teachers and staff directed involyed with the pro-
gram to beevaluated and a person from the school
administrative staff,-lt1s also wise to include mem-
bers of the gyidance staff and representatives of

achers from-the general education curncular
reas. .

" The steering committee can provide direction

and assistance for the evaluation effort in several”
ways. Members may help devise the overall eVlua-
tion plan, develop or update a philosophy state-
ment for the vocational program, review, program
objectives, develop follow-up and other instru-
ments that may be needed, help conduct parent

+ and/or employer. interviews, etc. Often, the staff

steenng committee is divided'into subcommittees
with specific responsibilities for planmning and
conducting the fellow-up study or other evaluation
tasks. ' b ,

. Other key'groups to include in an evaluation
effort are the vocational advisory comhittee(s),
and the student committee(s). The involvement of
these committees is necessary if you are to gain
the 'support of the community and the students -
your program serves. It is especially obvious.that,
since students are-both involved and affected by
the vocational program, they shoyld .be highly

qualified participants iri the evaluation process. /

Students of a single or several vocational areas,
depending on the scope of the evaluation_gifort,

" .may be invoived in several appropriate ways. They

can assist with the develofment of follow-up ques-

(tionnaires or letters, SU?gest changes in program

)
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goals and objectives based on their own experi- . mittees which are established or as members of a
ence, etc. Students may serve on evaluation com- ‘separate student committee.

N

. 8
: . . “ ' N ' ’ ‘l
‘ Program Evaluation Model - D - T
at ) L
. p - Many different program evaluation systems or  sources. Man‘power data may,be secured from the
" models exist, varying in complexity, design, and .state vocational education agency, census publi-
intent. Two important questions to consider when  cations, state and local employment security of-
choosing a system for program evaluation are—  fices, chambers of commerce, business and pro-.
, - - e Is the system appropridte for the situation to  fessional organizations, agricultural censuses, .~
& - be evaluated? L " and locally conducted manpower studies.! -
o Are the teachers and others concerned edpa-" |tisimportant to have indications of the int®ests
ble of handling the complexities of the sys- and occupational goals of all secondary students.
tem? . Professionally prepared inventories such as OVIS
The following system was developed by Harold ~ (Ohio chationaI.\I:tere_st Survey) or locally de-
M. Byram, Floyd L. McKinney, and others in the Veloped-inventories may be used to secure infor- &

. Multi-State Vdcational Education Evaluation Prdj-.. Mation concerning student Interests.® - -
ect. It was later used by Floyd K. McKinney and A survey of parents and/or citizans can provide
others in the Central Kentucky Vocational Educa- “valuable information about their attitudes toward -

B tion Evaluation Project. (Sample 1 identifies the . vocati nal education, their aspirations for the o
components of this system.) : youth8f the community,.and their own interest in
a . ; , " vocational education. Parents can be asked what
* Asseéss Needs N < vocational.programs they feel the local school .
A program evaluation needs assessment should R

tell us the difference between where we are’and” 1 Togain skillin conducting communty syrveys, you may wish to refer

y to Module A-1. Prepare for a Gommunity Survey, Module A-2, Conduct a
. where W-e need to be. Needs assessment 'efforts ~ Community Survey, and Module A-3, Repart the Findings of a Commu-
— should intlude a careful study of mahpoweY oty Surveys . _

needs, student needs and interests, educational

legs : : . 2 Togain skill in gathering student data, you maywish to refarto Module
facilities and equment, commumty Chara‘Cter E—1.Gather'StudentDataUslngFormalData—CollectionTochnlqyes;and ‘

istics, . employment trends, and COMmMUNIty re-  Module F-2,Gather Student Data Through Persanal Contacts,

. . . . . .
\ . . - - . .




* should be offermg the occupatnonal area(s) they
want their sons and’ or daughters to pursue, how
they feel toward the programs in which their sons
‘and'or daughters are presently enrolfed, etc. Par-
ents may also be asked questions which determine
(1) how mucgh they know about the presept vo-

ecational program offerings, and (2) If they have
an interest in.adult education offerings. This type
of survey reséarch data i1s commonly collected
through a questionnaire which is mailed to all tax-
payers of the district or to all parents who have
sons or daughters enrolled in the school

-

DEVELOP GOALS
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OBJECTIVES -

N STATE
3 CRITERION
QUESTIONS

/COLLECT
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e i". A -
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NEEDS
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Another actlvnty that has proven very helpful in
assessing employers’ needs is to ask all vocational
teachers and members of the staff steering com-

mittee to make short visits to businesses and in- .

dustries in the employment area. These visfts
should be prearranged and should b2 spegifically

shoyld be tailored to gain e?ployem reactions to
the qyality of the vocational education program.
This activity has proven in many eases to be not
only a good needs assessment-gvaluation activity,
but an excellent pub|IC relationssendeavor as well.
An example of ‘a questionnaire which could be

designed to ‘help employers understand the completed by an interviewer during 5uchaV|S|t is

- _ school's programs and concerns. In addition, they  shown in Sample 2.
' SAMPLE 2 : e \)\

. STAFF VISITS TO PLACES OF EMPLOYMENT® ~  © °

. - - . "
o - . .

L

RN Date of. Intervnew I ]
% Pplacé of Employment .~ il al
“ *Person Interviewed __- - : T itle : .
) . Number of People Employed — . . . ) .- I
v, 1 "What are some of the standards you use when hiring peo\ple" (LISLIn order of lmportance) .
v < W
, o~ A S { - : > — e
B N ’ . ' \
n C 5 2 °' . .
,  ? [} D * ——— : U
“E. L ] : ' . . ,; , .
- H : 3
,. 2. Wha} is the prime reason for employee failure? St gt T " Y "
3. Do you use high schoo! records when hiring people? -~ s RO £
" 4. Do you use the:high schdol in any other way when hiring? i K 'i - %‘%N*
. §. Approximéitely.how 'many graduates do you hire each year? i 2
! 6 How do our graduates comparé with other high schopl gradUates? (Conslder attuude, .
" ..* ' appearance, job.entry skills, etc) - . N AT N
' ' " A Below average O T s g
' » "B Average . R B . SR * oo
. -_ CrAboye Average .- .= . “f; 3
\ / 72»Do prospectwe employees seem: most interested in salary or the type,of work? - Dy

Q 8. Doyou seriously coffsider the courses a prospectlve employee had in hlgh school ln'ra atlon
to th.e job he/she i8 being interviewed for? ______:= _ St

. *

’ Whar were your he interviewer's) lmpresslons 1 ofthe employer'eattitude toward this pro-
" gram, and (2). of he student’s emiployer?, . -c. _ e w;

e ~ > ‘3 -
T PR PN Y

Do, you;eelthat We classrBom teachers are coverlngﬂ'le right areas lhd materlals ln the classé
. . that'arecrelated t5°this type of. empjoyment? - WL . ~
. RecommendatTons or suggestuons' L -
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'Develob bhilosophy. T : N "\

_ The school’s basic guiding beliefs about voca- ified if evidence is presented Amdacating aneed for
tional education need to be formally presented in change. N . ’

writing. These. beliefs should reflect the currént

beliefs of the community concerning the desired An. example of a local school stafement of

- processes and products of vocational education. ggir':slngy f°"_"°°at-1‘3"a' education is shown in &2
The existing stat®ment of philosophy should pot ple 3. co T
be viewed as unchangeable, but should be mod- ' : A

SAMPLE 3 . . e

A . v ' i
DR
;

PHILOSOPHY OF VOCATIONAL EDUCATION FOR | t- .
_APPLETON SCHOOLS - . . . . .- & ...

1

-
hd .

’ ~ - = R . . . ) . B R . o ) . v
Educatiorris a unified, continaous, life-oriented process which continues from early childhood. .

until death. Vocational education is a significant part of the total education process—that of
.directing forces foward the full realization of the potential of each Individual. Vocational educa-

tion is in harmqny with, and supports, an overall philosophy of education and human réSources -

development. e ’ \ DRI

) Value of the Individual | . L ) T . .

-|  Each and every individualis important and each differs in his/her interesté, needs, and.abillties.
. Individualg mature educationally atvarious rates. Therefore, the capabilities of the individual to .
¢ learn should be defermined through counseling and testing. Individualized instruction should ,
" be provided to maximize*the individual’s-ability to'Iearn. Each individyal is important and has
dignity, worth, and a right to the.opportunity to attain his/her maximum potential, even iif that
individual is economically and/or socially disadvantaged or has a mental or physical handicap. ..
In a democratic society, education should be provided. to attain the maximum ‘potential of the °
individual in order that he/shé may make a worthy contribution to society. Mosf individuals can
be successful in some occupation. Individuals, out of school and out of wmk,.represen‘t a
potential lgss of individu_a:l worth. * ' :

Manpower Needs of a Changing Society v

The rapidly changihg manpower needs of society must be supplied if our society Is to continue
providing.for the economic and $ocial heeds of the'people-A large number of persons are
continpally entering the work forge, and many currgnt members need to be fetrained orto have
their skills updated, thereby creating a constant demand forvocatlonal training’and retralning of oy .
the labor force. N . LT, . 1 N .-

. Relationship of the individual to Society. - - ' Yoo L

_Irndividuals and the socibty have responsibilities to each other. Soclety Is placed in'the positioh of
being of serdce to the individual first, by providing-the-essentialsof life and an environment
which pefmits the individual to fully deveiop his/her potential abilitigs. Receiving the rewards

" provided by society allows the individual to become a productive meniber of soclety..Tq the
extent that any individal, f6r whegever rgason, is-denled. the opportunity to occupy a useful
position—to.that gxtefit, society is deprived. . Ty S I

Rote of Vocationat Education in Helping the Individual Relate to'Society - S
" People make the greatest contribution to thejrawn well-being and to soc}e,t'y through usefuland *
tewarding work. An individual's opportunity to-perform depends upon his/her ability to chopse- .
- — —+->-grrappropriate-occpation antd acyuite adequate prepdfatton Tor work In that occupation. - |° ¥
. Vocationa| education can make:a significant contribution In helping the Individual fulfill his/her, .
work role insociety. e emsseeetST S 2 e !
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!ach persqQn is entitled to assistance in maklng career choices,’in preparing for an occupatlon
through education and training, and in gaining employment in his/Her chosen occupation
Occupational requirements and individual geeds can only be met through the establishmen ot .
- different types of preparation and varying levels of educatioh. Vocational educatioh enables
. people to develop competencies which are essential for successful employment in an occupa-
tional area that will proyide economic, social, and cultural satisfagtions. Programs of vocational
education should assiét the development of the capabilities and self-realization of the Indlvld ual
to maximum potentIaI

| The Vocational Education Process ‘s ' o
Vocational education programs should be planned and |mplemented .on the basis of the
interests, needs; and abilities of the students, antj the manpower requirements of the labor
market. This is necessary so that persons of allages will have ready aecess to vocational training
orretraining which is of high quality and is realistic in light of actual or antrcupated opportunities
for gainful or.useful employment. .

Vocational education assists people in making career choices; in selecting an occupational ared - ’
of tralning, and In developing abilities, interests, and attitudes needed for entrance into an
occupation. It assists people in developin competencles essential for advancement in.an .
N occupation and for successful and satisfying work expe#ences; in upgrading and/or:retraining?
. " for current'demands of the Iabor market; and in. becoming effective and efﬂclent producers of
) goods and services.. .

Answers to many of the. problems in vocationgl education have yet to be discovered. Program -
development should utilize the results of a strong research and development effort. The effeq-
tiveness and efficiency of programs of vocational education must be determined. Those in-.
volved with, and those affected by, programs should assess the effectiveness and efflclency of 4%
. those pgog roduct and process,evaluatlon of prgrams should lead-to program improve-.
ment, "¢

y

The vocatlonal educatlon prod‘ram for each lndmdual should art:culate hls/her talents and-
interests so that he/she is prepared to assume the rolgrof a productnve citizen. TR
. . ' owihy

R

.

Develop Goals and Objectives .
. objective. For example, given the program objec-

Program goals and objectives should be based

on the results of needs assessments, and they
should reflect the statement of philosophy. Goals
are general statements of intent or purpose which
reflect recognized needs. Objectives are more
specific and measurable statements of the ex-
pected outcomes of the vocational program. The
program objectives provide the framework for, and
determine to &large extent, the evaluation that is
conducted. Therefore, time and energy spent in
their development is very important. -

Bl ey

State Criterion Questions

Thedevelopment of criterion questions for each
objective requires a good dea¥of time and should
involve several persons who are keenly interested
in the program. From the list of the criterion ques-
tions, one can determlne the approprlate |nforrﬁa-
- tion needed for the evaluatnon effort. .

A criterion questlon is one WhICh states the ob-

jective in $uch a way that an answer is called for _

that would help to measure the ‘attainment of the

—

P

jective,

12

tive, “to keep parents informed abqut the school’s
vopat” ional offerin®" an appropriate criterion _
question would be, “To what extent are parents
familiar with the school's present offerings?” To
collect data that would-help answer this criterion
question, parents might be asked .one or more
questions designed to elicit information concern-
ing their understanding of the vocational offerings.
These questions might be presented on a parental
survey questtonnalre or parental interview form.

The task is to formulate questions in such a
manner that they may be answered in varying de-
grées from very positive to very negative. It may not
be necessary to develop more than onequestion
for an objective that is narrow and specific, such gs

“to present instruction that prepares students To—~__

obtain jobs as secretarial workers.” However, a
more general objective might require several ques-
tions relating to it. For example, the program ob-
“to prepare students for entry-level em-
ployment and advancementin positions.satisfying

13' $
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tothe student$ would requnre criterion questlons
such as—

o FHow many students Ieavmg the vocatlonal
program obtain entry-level erfployment?

e How many former students are able to make
réasonable advancement in their positions?

o How satisfied are the former students with
- their employment situation?
. Collect Data

+ Itis usually necessary to collect data about both
the process and the product of a program. Pro-

.

cess evaluation deals with instructional process-

es and procedures, facility and equipment ade- .

quacy, and many others ways and means that may
influence student outcemes.

Product evaluation measures the effects} the
vocational program on its product—the students.
Forexample, the student may be questioned dur-
mg and/or after his/her school experience regard-
ing the value of that experience. Employets can
also provide valuable feedback to the schoolabout

the adequacy of the vocation programs in which

former students received their training.

Both process and product evaluations are valu-
able. However, the emphasis of most locally di:
rected program evaluations should be on product
evaluation. The‘human outcomes of our programs
are far more important than the processes used to
attam them. - .

{hree general categories of data are usually col-
lected when conducting a comprehensive local
vocational education) program evaluation. These
include (1) demographic data—background in-
formation about the students, teacher(s), amd the
school; (2) process data—infarmation about the
facilities, and instructional processes and proce-
dures" used; and (3) prpduct data—information
about the students thenrselves

The types of background data which can usually

be obtained by searching exlstmg records are_a\s

follows:
", e student-demographic data, including grade

Koo

s

point ‘average, courses taken, attendance,
address, aptitude and intelligence test scores
and placement records

o e'bcherdemographuc data, including years of
experlence educatlona‘l preparation, field
experience

¢ school demographic data, including enroll-
ment in classes, average daily attendance
and programs effered.

Several types of process data can be obtained
simply by studying the facilities and other records
available. Examples- of the process areas com-
monly studied include—

¢ the teaching-learning process.
oGrriculum—course of study

earning resources available

supplles and equnpment available

ctional space and Iaboratory facilities

ate departments of education’ and most
@ associations have instruments avail-
an be used as is or adapted for this

Product data is normally gathered from one or
two sources. Most common, and perhaps most
valuable, is data from a student follow-up study.
Former students are in a unique position to com- -
ment on how well their high schoo] or post--
secondary vocational or technical “education
courses prepared them to enter and advance in the
world of work. To get an accurate and complete
picture for the purpoggs of program evaluation,
studies should be reviewed which were conducted
on students approximately one year and three
years after their departure from the program.

3

| l'o;??al

— e, ———p3yrs”

The second mostcommon method for gathering -
" prodyct data is“to survey employers of former

(% B
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students. Employers -who have hired one or more
students who have recently left your vocational
program are in a unique position to comment on
the strengths and weaknesses of the former stu-
dents’ vocational training. They can provide you
with important insights into the effectiveness of
your vocational program. The procedures for con-
ducting an employer follow-up study or survey are

. very similar to those for student follow-up studies.

There are some additional data sources which
should bé used when evaluating a vocational pro-
gram. These include community survey reports,
supervisory reports, and/or reports by acgredit-
ing agencies. Ideally, vocational programs are
plannedin response to speclflc datagathered viaa
community - survey - concerning the vocational
needs of the community. If such a survey has been

- conducted recently in your conggunity, some of

the data contained in the survey report may be
helpful to you in determining how well your pres-

. ent program satisfies the needs established by that

report.

Regional accrediting agencies usually conduct
process-oriented evaluatlons of each college and
secondary school in their regions. Each institution
must undergo such an evaluation every ten years
toretain its accreditation. As part of this evaluation
process, the school staff must conduct a complete
self-evaluation which is compiled into a printed

. document. RS :

The visiting committee for the accrediting

agency thgn reviews this documerit, conducts ob- |

servations and interviews-at.the school, and pre-
pares an evaluation report. lf such an.accreditation

- evaluation has beén conducted at your school re-’

cently, these dodyments should be available and
should contain valuable data concerning the
goals, objectives, and adequacy of your program.

Finally, state supervisors generally make it a

* point to visit each vocational "program in their

N

states on an annual or semiannual basis. These

visits are documented in formal or informal reports-

which are another excellent source of evaluation’

data. Some states have highly structured mecha-

nisms for evaluating their vocational education
programs. They often use a process similar to that
used by the regional accreditation agencies. *

Students, teachers, counselors, administrators,
laypersonsy and state review teams work together

to evaluate the existing proggams-and to iderttify,

needed im proventents. This evaluation procegs is
documented in detailed repors which may be of
assistance to you in planning and conducting your

~

~evaluation. Slmllar program evaJuatlon proce- -

dures and instruments can be obtained from the
division of evaluation of most state departments of
education, C .

¢ 13

o 14,

-

. . - /
Analyze Data .

Evaluation data normally’ shquld be analyzed
using simple, descriptive statlstlcal techniques
such as the computation of f;equencnes percents,
means, and medians.? In alf cases, the analysis of
data should be appropriate to the data collected. If
more sophisticated statistical treatments are de-

sired, most teachers would be well advised to con-

sult with a statistical expert. Regardless of the
analysis treatment used, it is extremely importdnt
that the report be wrltten and illustrated with bar
graphs, cirgle (pie) gfaphs, etc., so-that all con-
cerned can understand the fmdmgs

Formulate Recdmmendations

As a teacher and as an evaluator, it is your re-
sponsibility to carefully review the data and help
make those recommendations for program im-
provement suggested by the data. The sfaff, stu-
dent, and advisory committees should be asked to
review the data and help determine the recom-,
mendations.

Make Decisions

The décision-making process is an important
one. The teacher has a responsibility to dissemi-

nate, as appropriate, the findings and recom-
mendations to administratoYs and/or goveming .
bodies. One or more written reports of the study
should be prepared and distributed. The teacher
should. assume leadership for making program’
changes that he or she cain easily make to improve
the vocational.program. Recommendations that
involve others, cost money, etc., will, of course,
need -administrative and/or board of education
approval. Even .in thése circumstances, howeyer,
the teacher has a leadership responsibility t

quest the funds or policy changes needed so as to

- 1

‘
- -

. To gain skill in analyzing data. you may wigh to refer to Module A-3,
eport the Findings of a Community Survey.

‘
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offer an improved vocational education program o Evaluation 'should be done in terms of the
to his/her students. ) . objectives for the vocational education pro: -

Decisions also need to be made concerning fu- ?nrgTHeTZit:rr;pt:aa;igrr‘\oc;gs}egﬁx: gieéeggwllnn-
ture evaluation needs. Program evaluation, when I P g

. . ; met.
g;(;s;t. eﬁef:§|\{ely(<iarr|ed outis a co‘ntmuou;s pr.° e Evaluation should involve-both thosé respon-
o . . sible for the program and those affected by it. ~ .
In planning to evaluate your educatienal prs- Persons responsible Tor, and affected by, pro- '
gram, you should keep in n;ind the following key grams are the ones responsible for J'lee' s <
points. ) . menting any changes suggested as a result of
e Evaluation is a continuous process. It is not an evaluation. : . % n .
somethingto be doneonceevery otheryear.lt o Evaluation procedurés and te¢hmques ,
must be done on a continual basis. * should be comprehensibleto the pdblic. The
e Evaluation requires commitment. Successin ' ° American educational system develdbed'in an .
* evaluation requires that time, money, and atmosphere of public interest and’_ concerr.,
moral support be present for those charged Laypersons have had a large part-in this de-
with planning and conducting.the effort. velbpment, and educators shqyld make cer- .
e Evaluation should be product-oriented. The tai that the citizens they serve can com-
emphasis in product-oriented evaluation is on prehend what they are doing.-and why they
program outcomes rather than the ways and are doing it, in regard&o program evaluation.
. means (process). *, . — .,
e For additional assistance in planning_how to evaluate'your vocational
/ program, you may wish to read the supplementary references, Denton,
Optional Program Evaluation in Vocational and Technical Education, pp. 10-24;
Activity Byram and Robertson, Locally Directed Evaluation of Local Vocational
\ Education Programs; and/or Wentling and Lawson, Evaluating Occupa-

\' tional Education and, Training Rrograms.

" The following items check your comprehension of the material.in the .
information sheet, Evaluating Local Vogational Education Programs, pp.
6-15. Both-of the items require a shor# essay-type response: Please re-
spond fully, but briefly, and make sure you respond to all partsof eachitem. °

SELF-CHECK SR o

b4 i}
1 Asa teacher in Overview High School, you decide you will recommend to your high school principal
that the local program of vocational education be evaluated. The first question your principal asks is,
“Why do you want to evaluate the program? " What is your answer? .

»
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) 2. The principal of Overvnew égh-SchotJI decides an evaluatlon of the local program of voeational
"education wotild be agood idea. The principal would like your reactions concerning (a) who should
be involved in the evaluation effort, (b) what kinds of evaluation activities are most appropriate, and

N (c) what thefmajor steps in the program evaluation process are?
+ > 1 * I
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. . .
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/  Compare your written responses on the Self-Check with-the Model Ari .
Feedback ; swers given below. Your responses need not exactly duplicate the maogel ’
, responses; however, you should have tovered the same major poin}s.;.

&
)
5

pa
iy
bir o)
30t

' .
' ’ \ ] AL
N 3 » v 2

. ,
~ v .
~ N
» . B .
2

MODEL ANSWERS . Y

N -

PN
-
~

study of instructionalf'pr,bcesses used
study of student placement records
parental/citizen suryeys

17 You could have responded to the principal as

" follows: Py . ‘
“The major reason for evaluating the Overview
High School vocational education program is

1 Scho . third-pa atibns N
. to determine ways_the program can be hm- t dieF; rtfyn?valuo e? ds and '
proved Yo serve the community better. Re- . f lr{rti S° anpower neecs and oppor- ,
sources for etlucation are always limited. We _ tunitie -
need to'be sure we are conducting our voca- ¢ study of clrriculum -
tidnal education program in a manner likely to o studies of facility and equipment utiliza-
attain the most effective and efficient results for - tion -
the taxpayers. We can no | pger justify spend- The activities thatare best for any given local
Ing money for what we beliéve to be right; we evaluation will dépend upon many factors
o must have evidence. ~ such.as cost, time available, local prefer-
“There is a need for valid information fromem-  ~ ence, and expertise availables The staff steer-
ployers and former students concerning the ing committee and the school administra-
vacat#nal program and#employment oppor- -2 tion should be involved in determining.
;{nities in the gommunity. Information about which activities will be conducted.
udents is needed to.improve decision- = ¢, Major steps in the program evaluation pro-
makers’ ability to appraise whether the local . cess include— d .
N prtog’l'am-ls meeting the needs of the commu- < e asséssment of needs (manpower and
- nity.” : o .. student)
. 4 .
2. a Those involved in conducting & program o development of philosophy statement
oes.n e avaumnon Shon. Twe oy ¥ * dovelopmentreiéw f program objec
v - S S L tives .
. cludes students, parents, teachers, adminis- = - e statement of criterion questions
o porors: slumnh SMPIOJers, and emploYess. .+ - collection of data S
. CI%%Loirlae inds of evaluation activities i o analysis of data
o former student follow-up survey . forr;ulatuf): of rgcombmen:atlo:sd‘
o survey.of employers of former students ¢ making o ~ec|S|ons ased onfindings -
- = - e ‘ . K4 - ( .

.
' 1

- LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the same major points as
the model responses. If yqu missed some points or have questions about any additional points you
made, review the material in the information sheet, Evaluating Local Vocational Education Programs,
pp. 6-15, or check with your resource person if necessary. . . o
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Ermabling - After pfeting the required readlgg, developta plan for evaluatlndx he 3] »
Objective A hy thetical vocational program described‘ln a given‘case situation 3 ;"~‘q
. . pzi&t\) h : ?
- — ‘- - \ o ,‘t~ ‘ % -, k\‘
You, wrll be. reading the lnformation sheet Developing a Local 9!q’gram S ‘
Evaluation Plan, pp: 20-24.: A : :
A . Lo y ::; N ’ :’JJ‘ :‘,' *, <h’ ) .
L M ‘ ‘
l Optional , You may wish to meet with a group of peers from youn service area to
\ Activity ’ drscuss{jgow to plan an evaluation.. . - R .
‘ ” ’iflr"’f e e .
. ] -’ 4 . ’ f - ¢
-~ L, - " N v -. ) .
Yéu will be readlng the Case Sity tion p. 25, and developing a plari for !
evaluafmg the vocational pro tfésoribed in that sltuation. Lo
e 7. \ ) o ‘::f : ) '. )
/&M{' . i '. ‘ . " . E :\, ”.':'“::~a ,.» ,
. v . A 4 » N . . u\ v . "
Ydu wrll be evaluatmg your competency in. eveloping an evaluation piari, O I
using the Evaluatlon Plan Checkhst,‘pp 2 28 . ST e e
] . N o v R -< < ,‘~ T
-« 4 - / N
v ’ 4 .
» . ) R ~ — . - K
kY * ) . . - ’ N
20 A _
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For information on the concepts and proce¥ures involved in developinga ©
local vocational education evaluation plan, and the appropriate content to
' include in the plan, read the following information sheet.
< . v

»

-
N
e ] -

B

DEVELOPING A LOCAL PROG

PN

et 3 -
A comprehensive glan for evaluating the voca-
ional program needs to be developed. The evatua-

~NENS

tion plan should be formulated cooperativély by

volved in the development®f the plan should re-
ceive an orientation to systematic program evalua-
tion procedures. A cooperative pkanning effort will
help all participants to more adequately under-

stand the scope of the evaluatiaqn program and to
d'etermine their responsibiliti d roles.~

ih most cases, the baéic plan will have to b
drafted by you and/or other staff members. Advi-

3
»

the teacher, the staff steering committee, and the -
vocational advisory committée. All persons in-_

RAM EVALUATION PLAN
. . v
sory committéé members can react to plans and
provide valuable advice, but they should not ac-
tually develop plans. The basit plan should be -
drafted by the teacher(s), reviewed by the staff and
sdvisory committees, and submittéd to the admin-
listration}for approval Yo continue the evaluation.
effort. ) ‘
" Atypigal evaluation plan includes—

a flescription .of the situation in the
setved by the school ;e

written philosophy and objectives of the eval’

uation effort 4

responsibilities of the staff st:,eg\g commit- -

tee, vocational advisory committee, and stu-

dent committee. !

evaluation activities to be co

in attaining the objectives

effort .
C

identification. of boundaries of limitations

budget items and estimated costs

schedule.pf activities

reporting procedures

method of dissemination

plans for irnplementation

)

4

[ area

ucted to assist’
the evalgation

. @

. A sample evaluation pfa{for an agriquuge pro-"
*".gram is shown in Sample 4.
q‘, .
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SAMPLE 4
i

[EVALUATION PLAl«J

| v ’ ’\‘.‘
| |
J

The evaluatlon of the Meanck ill ngh thool
-, vocational egrlcdlture program is"to be a

program objectives and the involvement of local
people.
Description of the Situation :

+ Merrick Hill High School is.Iocated in a city of

area is largely agricultural in nature.

The Merrick Hill vocational agriculture program
enrolis an average of one hundred secondary
students each year. in addition; one.adult class
is offered each year by the two teachers of voca-
tional agridulture.

Evaluation Philosophy and Ob]ectlves

N

g m. Evaluation is basncally concerned with

the determination of the extent to which previ-
ously established objectrves are being, or have
been, attained.

The reason for evaluatlng the vocational ag-
riculture program is program improvement.

. is‘serving. This.includes;the school administra-
. tion, teachers, citizens, and students, .
The-objectives for the evaluation effort are—

o to determine the placement of former stu-

dents .

to determine the value of the vocational

agriculture training as\viewed by former

- students and by employers

to determine the satrsfactton of former stu-

dents in their present jobs
to deterrninﬁ?iareer‘progress being
made by former sfadents .

to-determiné areas of the curriculum that
should be added, strengthened and/orde-
leted -

to determine the adequ
tional agriculture faciiiti

Responsibliities

The two vocational agriculture teachers, an En-
glish teacher, a math teacher, a science teacher,
the high school principal, and a.high school
guidance counselor wlll comprise the.staff
committee. The head teacher of vocationaj ag-

. 1 . A
.t

¥ of the voca-
and equrpment

product-opented effort with emphasis ofi the-

~ tee will develop ql,ﬂstionpaires, afrrange sched-

\Program evaluatlon concerns the making ‘of
judgments about the worth or value of a pro-.

The program is to be evaluated by the people it ‘

Y

about 10,000 people. The area has good agricul- ~
4 tural land, and the business and industry of the

-

.Sible for overaltcoor

ricumture ln erve as chairperson of the staff . “

committe®<The staff com';_nittee will be respon-

indtion of the evaluatien-
effort.'Désighated merhbers of the staff commit:*
ules, supervise mailings, conduct interviews,
preparqrepons monitor gfoject. dgctivitiesy de-
velop recommendations, and prepaté plans for
implementing the recommendations. .
The vocationabadvisory committee will review
all plans; ahalyze the findings, and assist in for-
mulating recommend’atrons n addition, a stu-
dent committée will be" suggested by the staff

.
-

.committee and appointed-by the high school -

principal: The student committee will assist in

‘developing and_reviewing questionnaitgs.

~

o

Evaluation Activities
A follow-up questiohnaire will be sent to all-
former students who left the program one year -
ago and three'years ago. ’
An employer survey will be sent to emgloyers
who are employlng the same former students.
Visits wilf be madetobusnnesses andindustries .” -
whish are employers or potential employers of
students in the vocational agricultute program. -
A survey will be conducted to.détermine the
erests, of students and parents concernlng
vocational agriculture.
Currently available. manpower-data regarding "
agricultural employmnt opportunmes will be
analyzed to determine the need for trained per-

sonnel. No attempt will be made. to.conduct
additional manpov?\szee'ds surveys.:  ~
Limitatichs of Study T

This evaluation effortwill use cu rrently ayallable

agrlcultural maqpowér needs data. No attempt .
will be:made to condugt additional ‘manpower !

.
4

" needs and employment opportunities studies.

¢

The student follow-up study will be limited to -
former students who left the prograrn one year
ago ard three years ago.

»” -

Budget s FY’ . \
I. Personal s
1 A. Staff (professiqrial) .- . No additional
‘ - .. \Q\.c'os .
B.. Secreta o Txx Y R
C. Beénefits (secretary) XX, *

D Consuttants '(honorarium) %xx
. t i ) ' !
. ‘* ., ;‘



- j I »
%‘ -~ » *
- OperatlngE,menses © el T " Method of
’ ‘ \ PO tage 4 : ) xx - ﬂ: . . ii A".u b
Jﬁzphoﬁe s -7 XX T ”4* thre
C. Travel . <X -

. D.Dataj processlng N R
. E Oﬁcesupplles TR S m
o Prinkng -. .. - oo XX :

*  G. Referspce materials~  xx S : Plahs mp"m'"uﬂ"
H. Miscellapeous ~ e +"Based-on the program évaliatiof fthdings, 1
TOTAL™ - \ . Tl e s, Staffcommittse wmuseinputsfromtheadvisory%
TOTAL - A\ = B SR commifteet “developappropriate” plans:

Schedule of Activites ~ - .. . . strengthemng’the yocational agricult

«See Appendix A", : ‘;\ ‘gram,’ The; implementation’ pl
PP Pré T e -veloped in; cgnjunction-wlth,,and\only with tha* :
"‘m\emns ocedures : -] suppartof; the school: onand.oa
The ‘staff committee -will submit- monthly pro- - of e&ucatlon. .
gress.reportsthroughthehighschool principal", R T S
to the chief school administrator and:boardof * ... e T
education. . R ,}} <. Y e v IR '
. B T - -
{ . ) .
N %
2 \ . ‘. $ :.5
. N : , - .
’ ,r - -
* P . iy bd
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A_l"l"ENDIX A: SCHEDULE OF ACTIVITIES ~

-

ELAPSED TIME lil‘MONTHS

Tasks !

1 2

34'56789101.1121314,15 —_

Develop plah
Present to administration
. Organize staff committee
Organize advisory committee -
Organize student committee
Develop vo-ag philosophy
Develop vo-ag Gbjectives
Develop crfterion questions
" Develop questionnaire items
Print questionnaires and
survey forms
Conduct staff commuttee meet\g
Hold advisory committee meetings
Conduct student committee meetings
Conduct forme’rﬂstudent follow-up study
nduct employer survey

Conduct survey ' of parent and student -
interests

Review manpower need studiés
" Analyze data N

Formulate recommendations

Present recommendations to
admunistration «

Promote and aid ir the
implementation of .
recommendations e

- 0

¢

v

L. 1~ one every two months.— —f-F -+ -
—--——onepermonth - 4+ - -1+ 4 —|- 4

everytwoweeks— - o4 =[— 4 =+ 4 =i

- .

d’v

R N B

“April
’

Schedule of Actlvmes

.

J . - " )’ ~
b_"@‘s

e

.

Effective and emcnent use oftlme is essential in  of the study is to be conducted. Remember, not
planning and conducting the evaluation effort. Ifa  everything can be accomplished during the first
major effort is to be made the first year, this means J year. The-estimated amouny of elapsed'time for all
that a nymber 6‘fpreparatory organizational, and  actvities must be determined. An example of a
orientation activities probably should be done schedule of activities is shown in Sample 5.
prior to the academic year in which the major part - . : )

>

2

a -

& .
23 . ~
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_\_ ;f*. SAMPLES .. ] -
- SGHEDULE GF ACTIVITIES, , /= o =
?.DEVELOPED AND FOLLOWED. BY T
A LOGAL STAFF. COMMITTEE G e
Dates ’ LT T s A
April 29 e * Hold prelimlnary orlentation meetirsg‘wnth admlntstration.. e T T
" May2 " g Hold organizationa) meeling of. staff steering. é”o’iﬁmiﬁae““”""*' T =
May 5 . ..—Conduct-raining dession for staff'steering commltteo. I
- May10 Develdp a'schedulé of actlvities oo e T
' May 19, Hold staff steering cominittee méeting for discussion of dépadmentﬂ ande i
h : overall philosophy and obfectives., - Lt e A
i September 10 - qudsjaﬁsteednggommltteemeatingtoadoptoverall philosophy,tocomplle ,fy
. » _# criterion questions, and to'submit namascforformlng—atvocational advlsory
-~ . €0 e LA e oS Vo B
September 16-" Gompile current addresses for‘i’raduates :j‘;"; T iy -~==.
Qctober 4 N . :

September 17 -Attend board,of education meeﬂng to.selact advisory oomnﬂttee members (lf
. new committee.is to.té established)., o N e o

ST L Mail conﬂrmatior) Tetters to-.committee meTﬁbers

October 11 ) )

..October 25

- November 8—25 Mail foﬂow-up reminder requos :
* December-10 . Compile; ana!yze, and, intemmtregultooffotlow~upquesﬂ
‘December 15 - Hotd committoé moeting(s) to formulate oocupqtlo alsurvey‘ [

—Jamiary 5 Prepare for, occupational sugvey,.@ EA

., - Hold:advisory  comimitige meeting.: 2 7 2 e

Febr;uary 1-25.,‘%(:onduct ocpqpational surveY ;

‘ . "Ho Id~Mmemmp@t
March4=15. - Condgct§uweys of parent and studerit \terest in vgcati
. AptiPi0: | Requel&,oonsultant help: 3nmndyzing*a - interpreting’
. Aprirtsv — Analyz&data and findings in :ughf‘ofobjeéﬂy‘éi

s, - Apritgo Hold“f&fnt meetfng ‘of staﬂfg.@adgisom o
«,,,::a N df _n DA S - T,




L3

<,

A

J.

L4

A

You may wish to meet with a group of two to fivelpeers from your service
area who are also taking this module to discuss techniques for planding for .
an evaluation: You might discuss the activities which would need to occur
during the evatuation effort, and how those activities would be carried out.

N

-THe following Case Situation briefly describes some of the characteristics
of a vocational'program in a hypothetical school. Read the situation de-
scribed. Then, assume yoy are one of the two machine shop teachers
described, and develop a plan for'evaluating the machine shop program. , -
Because you are dealing with a sket¢chy hypothetical situation, yaur plan
need net be very detailed; however, you $hould cover-each of the major
sections to be included in such a plan. : '

)
»

_ CASE SITUATION . T e

“

%

' Atwater Area Vocational School is lqcated in !Thomasville. acity witha popuiation of 15,000. A majo_ri
of the wage earriers in Thomasville are employed by a large automobile manufacturing company.

Atwater’s program of vocatiénal edtication includes a machine shob pragram which is taught by two

instructors These instructors teach an avePage of 85 students each
program has no organized advisory committee.
A

year. The vocational machine shap
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After you:have developed your evaluation plan, use the Evaluation Plan
Feedback Checklist, pp. 27-28, to evaluate your work.
[ 1 .

¢ >

<
~ N / ‘,
\ - 4
.
>
- [\ Pt
—— -
. ’
1
T b
.o
¢
L4
~
. . .
~
SR Py
LY
. 3 \
N
¥ Lo g -
‘
.
~
L} ¢
e
‘ _7 -
N ’
< .
4 R .
. .
1 >
P~
-~ ¥
- .
| g 26 )
- -
o k -
IC - ' )
-~ ~ . b
\
°




EVALUATION PLAN CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicake that Memet
each of the following performance components was not accomplisted, :

partially .accomplished, or fully accomplished. If, because of special cir- .Date-  « v
* cumstances, a performance tomponent was not applicable, orimpossibge \
» to execute, place an X'in the N/A box.. ", Resource Persén
. . o

LEVEL OF PERFORMANCE

-

'

i
;
OWOI

3

. PR ' v
- 8. includes a list of the items for which monies will have to be bud-
geted ... feere it Ceianl

(g

-

9. describes the reporting procedures to be used . _..... [ EI

" 10. describes the manner in which the final report will be disseminated

]
WA TR R &

. A ( F & «
Your plan: . ) _ _ ) * .
St 1 newing persons o be Involved in the evaluation: 00O
+ b, administrators ........ i EEETRPRR e D D D
c. students ................. RTEEEEERPRPRRPE \ D D D
. d. teachers.........c...... e //‘ ................... D O .
e. p‘arents\...l..’ ............ g ..... ....... D D D ‘
- f émployers ......... o T e D D D
2. includ;s; a description of the ared to be served ................ D ’ D /D L.
i 3. includes a statement c')'f‘philosophy to-guide the eva!uatiqn ?Itort D D v D T L
4. includes a list of‘objective's for the evaluation effort. ........... ’. D E] D
& thG soering commitan - oS OO0k
b. theadv:orycorﬁmitjee............................f:....,..\'D DD
c. the student committee............... PR DD D
é. Iiststhemajoractivifiesgo beco‘mpletedquringtf\eevaluationeffort ' D D D‘.
: 7. defines the boyndaries of limitations o;the'eﬁort..;.,.'.: ....... D D D ]
[
[
[
[

O OO0

11. describes the strategies which will be used to implemejnt the rec- D
ommendations contained in the final'yeport ......... e e

| -

i

28
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. . .
< .
. . ’ )
.

LEVEL OF PERFORMANCE: All items must receive FULL, or responses. If any item receives aNO, or
»  PARTIAL reponse, review the material in the information sheet, Developing a Local Program: Evaluation
Plan, pp. 20-24, revise your plah abcorqmgly. or check with your resource person If necessary.
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Activity

7

- For.information on the process of analyzing data, drawing cohclusion/
and developing recommendations for inclusion in a final report for a

D vbcational program evaluation, read the following information sheet:

[V NN

a

1 3
-

—y

PREPARING A FINAL REPORT
Presenting Data —

(o2

A properly conducted evaluﬁe\ffp)\ will gen-

erate a considerable amount of data. Ease in
tabulating tHe data will depend upon the size of the.
study and the methods used. If electronic data -
processing is used, it is necessary to check with

the technicians and the prbgrammers at the data

L3

processing center to determine the proper proce-
dures to use, If you choose to tabulate the data by
hand, you wil¥need to become familiar with simple
techniques for organizing the data.’

Tables - ' ‘

~ The use of tables will enhance the reddability of
an evaluation report. Following are suggestions
forformatting atable. You may also wish to refer to

‘a standard style manual for additional sugges-

Lo »

tions.

° .

o Place the table after, but as close as possible ~
to, where it is first mentioned in the report.

Module A-3, Report the Findings of 8 Community Survey.
. 9

’ ——r N ) -
Q[i To gain additional skill in tabulating data, you may wish to refer, to

N

>

o Center, above the table, the word “TA-
‘BLE__"on aline by itself with the numberin
Arabic’ numerals. ~

o Center, above the table and under the word,
“TABLE___," the caption of the table. All of
the captions should be’in capital letters.

e A double-ruled line shoy|d separate the table
caption from the rest ot-the table. Vertical
lines should be used very sparingly.

Where possible, use graphs to exhibit the égta
you need to reveal. Saniple 6 exhibits vocational
education_enrollment data.

Writing Style

. The writer should make every effort to keep the
report simple, clear, and objective. Following are a
few suggestions to use in writing the report.

e Do not use personal references,

o Be fairly detailed, but do not use extra words.

o Write in the third person

e Use precise terms* - o

e Use a minimum number of abbreviations.”

Writing is not ea’sy for many people. Itis usually ~
helpful to have a colleague critique your writing.
Or, you may find it helpful to set the materials aside
for a few days or,weekd#} and then to review them
and make the necessary changes.

o

! A
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~ 31 .« N
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Findings, Conclusions, and Recommendations

/ ) ﬁg\ ﬁ

Before attemptmg to write this section of the and to. those areas for which sufficient data were

report you should be certain that you thoroughly » collected to substantiate findings, conclusnons
understang the data collected in the evaluation and/or recommendations.”

study. It is most important that you limit ewriting
to those areas.related to the evaluatlon objectives,

Sample 7 is an example of a partial report of
conclusions drawn from findings.
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To meet most effectively the needs of the students in Overview School District, and in e
cpmplian(;e with the general’ philosophy of the school and the vocational philosophy whichiis:
‘ proposed in this report, the foiiowlng conclusionsare made based on the ev' y P

\ Flndtngs oL . Conclueions, L DT

1a. Less than eight percent of the Qraduates r 1 “The Overview Schooi District should reo- X
"~ surveyed believed that the high*>schoo)”: ‘ognize existent’ ‘wWeaknesses in:the educa-
.+~ shoild concentrate on:coliege: prepara- -- - tion,of the:non-college: bound.student.and

* . tion, Nearly oné-half felt that' the ‘high- . strengthen the: vocational departmenits.to.
schoof should prepare graduatesto ey . better- prepare these students for turther'
. avocation immediately, and about 44 per-\~ K vocationai training or inimediate employ-
< _cent favored: prepatation for post-high ment - i %
schooitraining s . S T
. b. The: assembiylineand unsk‘iilgd jobsare T R

where the largest.number.of our former. " R S '
] . students- find employment whiéh indi- e s
* cates, that most-of these™ persons do. not T

. posses$ mgarketable skill,., =z . LY

c. .Eighty-percent of: ‘the gradua‘ of Overv -
view, 'Schooi .- leavé -the - -§chool district
“within six_years; over 50 3T
within six months

ttttt

percen
OVerview graduates«begin colle,ge, How--
m subs%a;nﬂalty?iess ﬁemi c:?é-halfiof" S
‘peop compl ete theéircollege train-"
‘ nd'recéiveia’de “This indicates’ -
s - - thatsome-of-the’ cofie‘ge ‘und ’students
- should:possiblybe counseled “and
- ecouraged “to: enter Jnto «vocatronaivﬂeids j

3

3
o
e

“it must be remembered that the ev tion pro- " Thefollowing recommendations might be made
%ess is essentially one of determining whetherthe  as a result of the findings and conclusions men-

rogram objectives are the right objectives and tioried in Sample 7. s v
‘ howwelithe program outcomes correspond to the v
program objectives. This concep evaluation Recommen tion ;
should be foremost in your mind%s"f e recom- ey ,f? e s i ke AR S T
*. ‘mendations are developed . R0 thevad nin T

Recommendations should be based “on the

‘f 1lndmgs and conclusions of the evaluation study.
hey should be directed toward the program ob-
jectives, the evaluation process, the educational
process, and/or the attainment or lack of attain-
ment of the progranvobjectives as revealed by the
~ rggram outcormes. Recommendations are state-

w ' nts of proposed courses of action which the
. evaluators believe will enhance the vocatlonal

edudhtion program N

f
- %

\ i ‘ ‘ ' . , . . ’ ‘\ "



v

entering college during the last feur years in an”
effort.to ascertain the reason or reasons why so *
_imany of the students {eave colleége before graduat- -

“ing.

Final Report

It is important to remember that all recom-
mendations made should be data-based, in other
‘words, jystified on the basis of the flndlngs and
*conclusions drawn

. -~
. .

-~

The final report has several functions? (1).it
serves as a means to disseminate the findings,
conclusions, and recommendations of the evalua-
tion-effort; (2) it describes the evaluation process
' used and the activities cohductedjn the evaluation
effort; and (3) it provides an opportynity for in-
terested indivi o81uals to study the fl;'r&?ngs in rela-

tion to vocational education program objectives.

As an author of the report, remember.that it is
syour responsibility to present the material in a fac-
tual and brief-manner so that readers can reach
- their own conclusions. The report can be con-

M »

SAMPLE 8

FINAREPORT OUTLINE

"Organization- of Final Report

b 1
v
)

sndered to be well prepared if another educator

- can adequately perform the same kind ofan evalu- -

‘ »
3.

ation effort as a resultof reading the report

The outline for the flnal report is determined by
the objectives of the study, the findings collected,
"and* the unique reporting requnrements of the
agency or individuals who will receive the report.
- An example of a final report outline for a local
program evaluation effort is shown in Sample 8.

-

v
’

.1. Abstract’

H v,

Occupiesdne gr two pages; identifies the school tand concisely and srmply summarizes the

obfectlves findings, conclusions, etc. *

_ 1Ii. introduct ry Section,
A: Introduction )
Vocational Program: This

-

objectives. _ -

B. Objectives of Local School Evaluation
This section should include a clear, concise listing of the objective/s establlshed wlthin ’

fon should give a’descnptron of the- schools vocational
program. it mayinclude statements onthe school svocatlong&educatuon phllosophy and"

2,

.
5»,
W

the framework of the evaluatuon These objectives give direction to the schogl's evalua-

, tion effort. -
C. Descriptlon of Activities

D. Staff Involvemeént

This section ghould resent -information foouslngnupon the’ extent and type
involvement. It re'pgé the outcomes, attitudes, type of committees functlons, phlldso-

, phy_ changes, suc

es, failures, etc.
E. Citizen Involvement AP

’ X
) : ., PR YR
. —

In this section, a detailed description_ should bergiven of each actlvlty lncluded in the
evaluation A time schedule and other ma

als may also be lncluded

Qv’

R ,y

of statf

bia
> -

Facts about citizen involvement in evaluation are presented in this. sectTonc lt reports
types, size and representatlon ofcommittees functlons,attltudes, outcomes successes;m v

tailures etc.
Consultant Involvement in Pro ect"‘/

L]

K g evaluatlon if any.

Y

Lo .- t g

= This section présents.information focusing upon the role consultants pleyed;in the

-y : . . '.:‘. LY ',&,;

s
4

"

[}

N\




be released.

- ”

G. Public Relations

. tion with the evaluation. .

m nmungs Section .-
A, Committee s Activities

‘ .. This section deals with the type, gne:'thod, and séope_of publid ré]y‘attbn‘s‘usedf'ltléonnec%}?
. . D CON X A

B UL AR S . R )

P I R N
. R

»
(] N b . S

* ’ .
K.

'-, Thls section reports the number, typs, and scope of actlvities ofeach committee

.B. Gommittee's Racommendations ’

v N o

v The recoinmendations of each committee are presented in-this sectton Each recom- l

... mendation should be accompanled by suppottive data and other thformatton .

Follow-Up_ Studies

D Currk:ular tudies -

v ot
+ el

* A._Conclusions : .

The conclusions should be organized accordtng to objeotivesthat were drawn up forthe

evaluation. . ]
* .. B. Recommendations:: ;
Ali recommendatlons and fut

A Appondly A TP
: _« . A, Questlonnalres
B Checkltsts )
C. Cemmittee membership ns:s
-=D. Public. relatlons matenats

¥

.
o

Distribution of Final Report

Results of the evaluation effort should first be
reported to the school administration and the gov-
erning board. The school administration and the
* governing board should determine the individuals
and other groups to which the final ?dﬁ’oﬁ should

mestudtes of present or p&enttat cumcula were mad the results are reported in thts

l

. A follow-up studies of graduates and dropouts, andemployer surveys were made. the
- rgsults and generalizations are reported tn this section. - 8

e

‘ sectlon Can, v
. E. Other Types of Studies < N
L. tfoocupattonalsurveys,attttudestudles;"orothertypesofst/Mesweré’htadifghe results
. are reported in this section . -~ IR
= F.fChanges Resulting from or Rélated to.Local Program Evaluation -+~ - . -
L Any changes, innovatlenﬂ"adopt]onss orplansalready made are reportedlnthtssectton.
J l\l Conclusions and Recommendationo T - o g, : x‘;‘— e

3

The staff committee may want to ggest alist of
individuals, agénties, and/or grotips to whom the
teport should be released. In general, the distribu-
tion should include groups whe worked on the
* evaluation effort, the school staff, advisory com-
" mittee members, student committee members,
the press, labor groups, busingss and industrial
, groups, professional and civic organizations, and
" the general public. 4

o

’ e

: You may wish to arrange through your resource person ta.review a final

evaluation report for a vocational program. As you reviewythe report, note

Optienal

. \ Activity !ﬂ
_ g
- A .

s

such things as the format and positioning of tables and graphs, writing

3

style, and organization and type of information. -

AJS

. .
» ’
A
. . N
.
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The following Case Situation is in two parts. Part | glves you brief back-

ground information on your casesituation, and part.ll is pprtlal data from

an evaluationofa hypothetlcal vocational program. Read parts 1 and l{, ands,
then use the information given to complete the foilowing tasks.

1. Analyze the data.

T 2 Draw conclusions from the data’

3. Develop recommendations based on the.dati.

4. Prepare a partial written report 6f the evaluation data, |nclud|ng——
an abstract -
an introduction
findings
conclusions  *
recommendations

-

'~
. ©
H

.
3

°
°
¢ %
°

Your report should be brief and need mclude only o or two sample
graphic presentaions to support or. iliustrate your findings. Your report
although brief and incomplete, should provide ample ev1dence that'you
have the skill to interpret'data and use that.data to prepare a flnal repog of
your flndlngs conclusions, and recommendations.

-

s

—t

—

v 4

CASE SITUATION

I Background Information'

»

¢

You area vocatlonal telcher in a graphic art?pro-
gram at Boyton Vocational School. Twenty-four
students were enrolled in this program. The objec-
tives established for the program are as foIIows
& to place'ninety percent of the students in a
graphic arts job *
¢ toprovide a program which wnII enable former
students to be personaliy satisfied on the job

4

"o to provide a program whictrwill enable former -
students’to advance on the job

¢ to pfovide a program which will enable stu-
.dents o obtain immediate employment fol-
lowing their graduation -
~ You have just been involved in an evaluation of
your graphie arts program and are ready to use the -
data to pfepare a final report The dataavailable to
.you’follow.

2

-

I
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"Numl rof former students mailed‘quastionnal\ 24 5 e
. Number of questlonnalres rqumed 20 CT L A
. wﬁm e < ., ‘,,Ju‘\

v

II Occupatlonal Data :

COMPLETED PROGRAM

.+ + ¢ RESPONSES FROM FORMER sruoem’s

o - Responses Number ]
Yes : . ST 6 .
NO - a \ -~ 3 -y -

REASONS FOR NOT COMPLETING PROGRAM
M

s Reasons Number
Change of occupational objective o1
Workonajob - ' ‘.'/\ ‘ 1 :
. - D A 7
Financial reasons iy = N |
Dislike for the school ) 1
_ Transfer to another schqol district 5 N NN
- * »
. Poor health .
Other: _ ' .

-

No Response. 0




- - ) a
& ‘ ’ ‘ - (
\ RATING OF SCHOOL SERVICES:  ~ ° Lo
. — x
Service - | Very Good | Average | Poor
‘Vocatidhal instruction - S R 2 1
o .
Al other instruction 13 4 3
Z_';‘ hd . 0 // -

- Vocational shop or lab . . - - 14 4 2

Guidance and counseling ‘ ' to S 4 16 /

H — . Y, - - )
Job placement =~ ‘ o1 - 9 10
T Vot . - P . _ No Responée 0
] - g . R )
“ TIME SPENT LOOKING FOR FIRST JOB - \\,
, , X \
Time Spent ) , Number . -
Had job before leaving sghool ' ' . 5
7 ' 1
Looked for two weeks or less T . . ‘4
— » . -

Looked for three to. four weeks . , . , 10 .

Looked for one to two months - 0 "1

Looked for more than two months ' R I

.
/ ’ )
. -

0 - : IS PRESENT JOB FIRST JOB )
Response ) Number h .
Yes ' ' ‘ 13
¥ ) . i M
No ' 7 . i
- No Resp.)ons.e 0.
\ e




- , . S - -
/ . - . bd i J ~
. ¢ ) - . 3
r ) ASSISTANCE IN GETTING FIRST JO’Bd - - .
\‘r R - . >
“_ Source ... Number -~ -
- - — R | “P'# P ]
Vocational teacher * , - 5 .
School job placement service A A ’
Other school personnel - \
4 > )
State employmént agency T S , ; 2, .
. [»]
’ N\ - .
) " Private entployment agency _ —~ 2
~ Relatives and friends . ) - s
B Other . X 5 ©oT
‘ / ) -4
. , - ‘&’?‘w
o, . h . : No Response__1
| ) o
. PRESENT JOB* j o . )
— — ”LL ¥\
- ’ Jobs Number v
| Compositor . - . ' ?) " (
"/ Printing press operator A . -3
' ) /
- — : - .
Photoengraver ( , . . 5 -
- . ﬁ' ; —
Electrotyper . . 2 - .
. Assistant printing press operator ) 3 Lo
Bookbinder e “_ . 1 ‘
Plumber's helper - ’\: - ' 1 - . .
‘ _ - »,\ ' L5 N?\Response _Q_

—_ dooss

r ——




¢

P

"

- ™

’

HOURS PER WEEK EMPLOYED .

€

. T A—Q———
' - .Hours Number d ’
_ Legs thang0 hours P < .

20-24 hours N - .

) Ng , ,
25-29houts . . ot ( _
30-34 hours | . . 2 : .
35-40 hours " 13 °

4 < ) B ) a =
More than 40 hours 5

P

- P J . . X No Response_0-  °
. - . ' -~ 1
) . . . . oo~
R RELATIONSHIP BETWEEN PRESENT JOB AND TRAINING PROGRAM
‘ . [ L N if——\
Relatlonship’ Num\nr , . '
‘ - . - ’
Job same for which traingd ' 15 o
*Job highly related to the training e 4 . -
. v N R ki
Job anly slightly related.to the trainirh - / ~ .
Job not r?ﬁjed to the training \)\ 1
- . o L » l
/ R J’\/ B No Response_0 -« ~
[ . R Se L~
d . PRESENT RESIDENCEIN RELARQN TO WHERE TRAINED
T Distance . ) L Number -
. ‘j - N “i A - \' -
Samg - . 5
\ : LY ! /.‘ . oul
Less than 100 miles within the state = ° - 1 gz
M , ~ i - \Q ( . ’
More than 10D miles within the state g .8 '
, - A - [ - [ - -~
Out of the state * { 10 Ve
R b , i ?; .
’ | o No Response_1 L
40 . . ’ )
A ' ! P
' 39 - _ ,
= . S < . . ’ 3
Py - . . s ‘ . . * “
P i



. " . ' WAGES OF PRESENT JOB, EXCLUDING OVERTIME

Wages . ) ' Nun;ber
$1.59 or less per hour" 4 ’ . )
$1.60—$2.06 per hour -2
L4 . s
" $2.01-$2.50 per hour ] ' _ . 1 : ' ‘
$2.51-$3.50 per hour .’ i e 1
$3.51—$4.5<0 per hour : . 3 ’
$4.51-85.50 per hour 5
. . .
. $5.51'—m0{e per hour J . © : ;0 .
b . . . No Response_0 _ /

’
[

FEELINGS ABOUT PRESENT JOB

. Feellngg , £ Nuumber
Like it very much i ’ 14 S
Like it somewhat - ' .o ' "4 4
Neither like nor dislike it A ‘ T B 5" :

Dislike it somewhat ~\.

Dislike it 'very much

*~




. i ' . X -
b - USE OF TRAINING ON PRESENT JOB
Frequency ' Number
. Frequently (use most of time) - vt - _ 16
Occasionally (use only some time) 4
. ‘o s -
Seldom (use only rarely) ) TN
. Never (never use it)

h%
‘ . - No-Response_ 0

\
B v

- : TYPE OF INSTITUTION IN WHICH PRES‘ENTLY ENROLLED

1

7 Institution Number

Vocational high school é’%

' Public high s¢hool '

\
Two-year junior or community college

Public post-secondary technical institute

Four-year college or university

* -
Private vocational or business school .
\I‘ ’ S’
Not in school ' . 20 .
— - ”
*  Other p ) Jd
« i \ - v r B
N " - No‘Response_ 0
, Jl'Resgonge 0
LY . N L




Nw‘nber of employers maﬂéd;qubsponpair

Ps v,

N Number of questionnaires ‘rétumed “18{

4
S

>
e
W

By
»nwz«x%i’%“

<
L QUALITY OFWORK ' -
*  Quality ) Number ‘.
Above average \ 13
'y About avefage ) 4
== - : .
Below average ¢ 1
No Response_ 0 )
30 .
: QUANTITY OF WORK
. Py ~
Quantity : Number )
— . (x
. Above average - . ‘ 15
N -
About average \ 2
Below average ‘ o )
N

- €
JOB-RELATED KNOWLEDGE

. About average

egree of Knowledge Number
s s |
Above average ) 14
- A} .
. 3 X
Below average” - 1

.
Aruitoxt provided by Eic

No Response_0 /




re

~\ABILITY TO OPERATE EQUIPMENT .

4

. Rating

Number

<

Above average

14

About average

Below average

.

READING, VERBAL, AND COMPUTATIONAL SKILLS

No Response_ 0

o Rating . Number ‘
- : ¢ - .
‘ ' T
__“~Above average | 12
About average 5
" Below average t ‘ 1
. No Response_0
WILLINGNESS TO ACCEPT RESPONSIBILITY
Rafing . Number. ) .
Above a{verage ) 17
About average .
L} ; - . N
Below average 1
: ; . )
o - 2 -No Response_0 . “
PUNCTUALITY . © | : -
‘ . . .
) . Rating Number
o../-\. = * - -
bove average ’ . . 15
A .
About average ~ o 2,
Below average = - ) - o 1
} . . No Response_ 0 -7




3
kS
<

\
Py

ABILITY TO WORK WIiTHOUT SUP;ERVISION -

S

' Rating ‘ Number « & -
Above average 13
’ L]
. ' * <
About average - , 4
Below average . 1

PN

-

WILLINGNESS TO LEARN AND IMPROVE

Yoa

* No Response_0 -

-

]

s

- Rating . ’ Number
Above average 12 ,
About average ) ‘4 L .
@ 2 T .

Below average -

¥

4

COOPERATION WITH CO-WORKERS - ¢

.

_No Response_0 -

-

[~
Y

Rating . K, Number- . )
. Above averagé . s 17 ‘
/
-About avel(age -° ¢
. Y ) N ~ ®
Below average ’ - . '
. ! No 'Respo 0
COOPERATION WITH MANAGEMENT -
- Rating ' ' noe Number .
£, - :
. faa N n . . ’ ~ "
Above average ~ - 15 .o )
About average ’ - 25 ,
5 N
X
1 1

. Below average

\




N A * ’ R : . l d N
—~~ X . ,
-0 ‘ v ,- s ) g
. ' < ¥ . . ¢
. 5 “. ! ¥,
, P ‘ . .
* COMPLIANCE WITH COMPANY POLICIES, RULES, AND PRACTICES -
. o . : : S ¢
TN Rating - . - - Number: .
Above average °. ‘ . ) ' .15
! r i - . . 4 U
About average ‘ : ' - 2 ;.
Below average" \ \ N B . )
’ D s ) N : ' -
- - - L, , o Response__0Q
~~ , WORK ATTENDANCE D
» Rating- . . Ny ' \ Number
Above average i . N 15
LN . i
About average . . . T2
r\ (AL ’ N - P
' Belbw averagé - S ' | 1
Sy ™ ¢ N M ‘)

1 g

. : [; ' P . R R Na Response_0
/k_ .. ‘."'? £ ' ’ .
: = ~JOB PEan,nyANcE
. N t 3

s ¢ N

A . i - ! . -
‘| Rating . Numbeg: - .
“ ' , g - » % -
In top one-fourth ™~ R ) w : 17 - . .
. H Sy PR
. _ . e
In top one-half, but nét among top one-fourth T .
N . B i 'ﬁ\‘ﬁ}.g‘i ~ . .
- In bottom one-half, but not among lowest one-fourth 3~§’ . ’ ¢ .
. . * g . >
. . . 2 . h
In lowestsone-fourth N R 1
-, - , . » !
0 ! s ;
. ’ . s No Response_ 0
. o <. . T
. \ ‘A . 2 “
. L4
' - .
© L4 N i
’ 3 2y = - . & .
’ ' ’ . ] X N\ !
t 1 N - /\ . * '
- < ‘ ’ > / .
( ( . M ‘/ . 4 6- . i ,
1 , ~d s .
‘ .
o s . 45 v
Q , v ) . .
E MC- ' ‘ : .. * : . ‘ ' K o ’ + ‘
: - : .

. . - P R b ~
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i STUDENT'pEMOGBAPHIC'S INFORMATION 3
LT ~ SOCIAL HABITS (Grade 13): © R A
N T h
, %- Number. :
Excellent Good Falr Poor
Courteous and conside'raté./ 12 6 4 .2
Coaperates with others, . ‘ 14 | 8 2
Clean and neat personal surfoundings S o 10 ' 8 4 2
- Respects rights and opinions of others . 1 7 4 2
) : S I I
Respects school regulations \ 14 7 2, 1
N [ ]
WORK HABITS (Grade 12) -
"“)"‘,“":"‘Lrk e N ] - e s —2 i::,lz:,—'"~f;*::; r»
\ ) . . Number
‘Excellent Good Fair Poor ‘
. Starts and completes work on time . . ’ 18 4 -1 1
T T s SRR I
Listens to and follows directions 15 5 2 2 '
Uses time wisely o 16 6 T2 S
e _ A e e T i
Strives for accuracy ‘ . 11 7 3 2
Accepts responsibility . 12 6 4 |~ 2
* Works independently 10 8 * .| 4 2.,
W@(S neatly*at all times b, 13 8 L 2 1
e oLl oo R LI ‘._ [ S R .
X C . B




-

==~ INTELLIGENCE TEST SCORES AND GRADE POINT AVERAGES"

\

.

Lo ) -
Student Score GPA -Student Score GPA
) ld - )
. - , 1 110 21 13 - 85 2.0
v 2 109 24 14 97 “2.0
: 3 95 ‘2.3 15 . 109 ¢ 2.7
4 125 4.0 e *16 125 3.6
< 5 107 2.2 17 114y - 29
{ 6 111 3.2 18 . 112 3.3
7/J/“" 134 3.6 19 17 3.8
: 87 2.3 L/ 20- 120> 3.4
9 105 3.1 -3 140, 20
10 112 25 22 120 ~ 3.6 -
11 115 3.2 23 98 2.0
12 102 28 - 24 110 3.0
Grade Point Average (GPA) computed for all high school subjects oyt ofa poss;ble high of 40.
b

. hl ¢
- il
1

Afier y'c')u have developed your evaluation report, arrange to have yot:r
.. fesource person review and evaluate your report. Give him/her the Final
= Report Checklist, p. 49, to use in evaluating your work.
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Fl NAL REPORT CHECKLIST

, \ ¢ - 'S )
UiractlonS' Place ar\X in the NO, PARTIAL, or FULL box to mdfcate that " fame
each of the followin ;prformance components was not accomplished,

-partially accomplished, or fully accomplished. If, because of special Cir-g Date ' | ' o
cumstances, a performance component was notappllcable or mpossnble . .
to execute, plabe\Tn X in the N/A box. Resource Person ¢
. z - ’
’ .h
- - R i
’ .. . * . § <
. ' / - LEVEL OF PERFORMANCE - .
3 . ’ ) ¢

/ ‘ g K ' ?’s S
. \ . é\ e&) ¢ ’ lfé-
1. Report stated ‘the objectives of the educgtionatl program,. .«..... D D D R
2 Report limited itself to the evaluatiori objectives ........ dee. D D D '
3 Report described the® actnvntles condlicted in the evaluatibn effort D ‘D D
. ‘s . N
g ey presenteaby: T L O oOu
/PRI S s s A
‘¢ otPL graphrc means ..s........ ............ ¥ ,V D D D 2
5. ng@d of,data gnalg?‘was cleatly ateg, SEES /( ..... Df D D ~F
6 Findings were basedﬁ % ............... . .T..:,é.;f~ D" D D :
7. Conclusions were based on fnﬁ .......... : e a2 .".". ~ D D
‘ Uy i . -
8. Recommenc_tétions were based o mdmgs and cdhclhs:ong:,@ D D W x
_—y Material was cresented in a factual manner ..‘.: %/ /% ; D D

.« -

[
L]

10. . Writing style was direct and brief ... ........ DU S
: . RV, S 0 v .
, : ) . - L8 v - . ,
LEV QFPEHFORMANCE Allitems musf -receive N/A, or FULL responses. Ifanyltem reteives a NO, of
Y PARTWL fRsponse, theteacher and resource person should meet to determme},w‘hqt addltlonalactlvftles .
@e cher needs to complete in or‘dPr to reach competency |n<theweak area(s).

- [ . ~
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. Learning Experience v

“ne,

LIS |

. R ”\ S FINAI. EXPERIENCE ‘

Terminal
Objective

o S~ . Aspartof your teagh(ng d~t

. . Vvocationdl program: This wilmo(ude—-r -
. - e develo ing a-tentative,plan outlming the ste
4. . . evaluating your vocationai program afea \’
Acﬁ\;ﬂyﬂﬁ.&' . e subm mitting this plan tgyourm’sourcepersonforhislherrevie ’

taking any further stepé‘f : ‘L’: .
o obtaining permission from the appropriate*school administrators 10
plan and conduct an evaiuatiomo{ your vacationa] progragn area ‘

4 " @ Involving school Staff, administrators,. advlsory Qommiﬁees, the pub-
- . . = dic, and students inthe evaluation effort ; s

' .+ Tollowing @ plannéd soheul of evaluation actviiss: .+~ -
A - analyzing and lnterpretin' data- collected, from the e\laluaﬂgn efto?t
: . L c prgbaring aﬂnaLevaIUat]‘ 1, mport

e . NQLE Dueto the natme of thl‘

perience.youwillheedto«hayaaccésstq 14
« © - -anactual 'school situation fo :

period of approximately pne

. et ° Asyou complefe each of tife gbova-acﬂvlties. documqnt y0ur‘actions in
. “ writing, on tape, through a Iog) for assessment-

Arrangei advanoe to haveyour resou ,Qe ggsg g'gview yourgocumentas
tion and fihal report, and observe at (eagt orieinstance in:which.you are
working with an*advisory commmee orwstaffcstegrmg commltte

>l

« Yourtotal cor petency beassessedby VOurreseurcefperson.'
TeacherﬁPe rmanpe sme nt M, pR: 53-54

) Based,upon'thg crit‘eria,. ciﬂed“ i thia s assessment’in

|~ resaurce persan.will deter:?i:e whethqryqu are competen
o vocatiqnqt yrogra e . L5 x«xff : ;

ey m\.w v

-

-~
1

L

. g ’
. Y

*For adefinition of “actual school situation,” see the inside back cCover.
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TEACHER PERFORMANCE ASSESSMENT FORM e

Evaluate Your Vocational Program (A-11)

N

) - . = Name . _
Frections Indicate the level of the teacher's accompliShment by placmg < - ) .
an X inthe appropriate box under the LEVEL OF PERFORMANCE headmg Date . L o
If,‘because of special circumstances, a performance component was-not’ ; 2 S
applicable, or impossible to execute, place an X in the N/A box. . Resauros Pgrson

- : : > s
el - N . .l

LEVEL OF PERFORMANCE

In%mating the vocational education eyaluation effort, the v _‘
her: . ) .. .
1. secured approval and, support of the appropriate T
school/collegeofﬁcials .............................. D D D D .

2. throughthe admmlstratlon secured approval of the gov- «
erning body for the pr?gram evaluatlon effort ........ D D I:] D

3. provided orlentathn to the’program evaluatlon for;
.administrators ............ . ... ...l \
»

[]
L]
LI

b.\feachers ............ ...l e
-

N’ N
c. advisory committee members .....................

OO0

ooooo .
OOoOg

[]

)

d. students ..... REREERERRPTRPRPES e et D

. e. general public ...... EUUUTTRUTTRORR S l:] EI
' Indeveloping plans for evaluating the vocational education ’ :

‘program, the teacher: ¢ .

# molvc he folldng pesitsl e 0 ood

b. administrato’rs...: ...... ‘( ........................ D EI D D

c. 'othert.eachers.:'............................:.... \ D E] D

d. parents ......... PETTIVOTI ’ \bw D D I:] 'D

5. described the situation in theareaserved by the school D D I:] EI

effort ...................... e e

“- 7. detexmined and specified: the responsnbllitles of the: cD ' D‘E D

a. staff steering committee......... el 5 4 .....
) . 4 > ' = < - R i,
3 - ‘ .
Q e - ' ) . ) : )
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b. ddvisory committee

* c. student committee

pleted

9. identified boundaries or Iimitations of the effort

10. developed a budget for the evaluation effort ....... ‘..

11. identified the reporting procédures

2. determined the method of dissemination
183. deveIoped strategies for implementing the recommenda-
_ tions evolving from the evaluation effort .
identified procedures for incorporating evaIuatlon as
part of the ongoing program of vocat|onaI education

14.

15. secured approval of the program evaluation pIan from

the school/college administration ..............0.....

In conducting the vocational education evaluation effort,

the teacher:

16. followed the planned schedule of activities, adjustlng the
schedule to reflect the progress of the effort and to com-
pensate for unavoidable delays .."...................

. prepared per|od|cal reports concerning the progress of

the evaluation effort for the administration ...........

. analyzed and interpreted the findings of .the evaluation

effort .. .

. prepared conclusions and recommendations based on

- the findings of the evaluation effort

20. prepared and distfibuted the final report of the program

evaluation-effort . .............. ... ... ... . ...,

After recommendatlons were made, the teacher:

21. discussed the recommendations with the administration

22. worked in appropriate ways to implement as many rec-
ommendations as possible

---------------------------

' s

area(s). .

53

| . '«. . \l * 54

‘ ) B
ERIC ) h

Aruitoxt provided by Eic:

L Oad

Y
- N -~ -
4 ~
@ Iy
\g S - S
& & & @

Ry

OO00o od

13

D'IDDD L]

-

OO00ood gor

-0./a00 0
0ooo0&aen

O] DDD
D\DDD
0ooono

DDDD
0000
DDDD

_LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item
receives a NONE, POOR, or FAIR responss, the teacher and resour
what additional actnvntles the teacher negds to complete in ord

person should meet to determine
to reach competency in the weak
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ABOUT USING THE CENTER S PBTE _

MODULES

L]

@

Organization

Each modUle is designed to help you gain comcetency ;

in a particular skill area.considered impo#tant to teach-
ing success. A module is made up of a series of learning
experiences, some providing background information,
some providing practice experiences, and others com-
bining these two functions. Completing these experi-
ences should enable you to achieve the terminal objec-
tive inthe final learning experlence‘The finalexperience .
in each module always requures you to demonstrate the
skill in an actual school situation when you are an intern,
a student teacher, or an inservice teacher.

"Procedures

Modules are designed to allow you to individualize your
teacher educiation program. You need to take only those
modules covering skills which you do not already pos-
sess. Similarly, you need not complete any learning ex-
petience within a module if you already have the skill
needed to complete it. Therefore, before taking any
module, you should carefully review (1) the Introduction,
(2) the Objectives listed on p. 4, (3) the Overviews pre-
cedlng each learning experience, and (4) the Final Ex-
perlence After comparing your present neet}s and com-
peteincies with the information you have#éad in these
sections, you should be ready to make one of the follow-
ing decisions:
o that you do not have'the competencres indicated,
and should complete the entire module .

¢ that you are competent in one or more of the en-
abling objectives leading to the final learning ex-
perience, and thus can/omrt that (those) |garning
experience(s)

e that you are already dompetent in this area, and
ready’to complete the final learning experience jn
order to “test out”
that the module is inappropriate to your needs at
this time

.Whenyou are ready to take the final learning expenence
and have access to an actual school situation, make the
necessary arrangements with your resource person. If
you do not complete the final-experience successfully,
meet with your resource person and arrgage (1) to-re-
peat the experience, or (2) compIete (or review) previous
sections of -the ‘module of~other reIatﬁd activities

| . suggested by your resource person before attempting to,

repeat the final experience.

Options for recycllng are also available in each of the
“learning experiences precedmg the final experience.
Any time you do not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
source person may meet to select activities to help you
reach c
. parts, of the thodule previously skipped; (2) repeating
activities; (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
© person;{(4) designing your own learning experience; or

&,

Terminology ' - \
Actual School Situation ... refers to.a sntuatnon in
which you are actually working with, and respansible ,
for, secondary or post-secondary vocational students in
a real school. An intern, a student teacher, or an in-
service teacher would be functioning in an actual school
situation. If you do not have access to an actual school
situation when you are taking the module you can com-

.« plete the module up to.the final learnlngexperlence You

would then do the final Iearnmg experience |ater; i.e.,
when,you have access to an actual schoo] situation.

Alternate Activity or Feedback ... . refers to an item or
feedback device which may substitute for required
items which, due to special crrcumstances you are un-
able to complete. £~

Occupational Specialty . . .refers to a specific area of
preparatlon within a vocatlonal service area (e.g., the
service area Trade and Industrial Education includes
occupatlonal specialties such as automobile me-
chanics, welding, and electricity).
Optional Activity or Feedback ... refers to an item
which is not required, but which is desrgned to supple-
ment and enrich the required |tem§ in a learning expern-
- ence. :
Resource Person . refers to the person in charge of
your educational program the professor, instructor,
administrator, supervisor, or -_cooperating/ supervising/
;-classroom teacher who “is guiding you In takings this
'module.
dent,-f refers to the person who is enrolled and
. recelvmg instruction in a secondary or post secondary
educatignal institution.

Vogational Service Area .

im

refer$ toa ma]or vocational

v field:agricultural ¢ educatlon busirfess and office educa-

-

etency. This could involve (1) completing )

: (5% completing some other actwnty suggesgted by you or \

your reéou rce person

ERI

Aruitoxt provided by Eic: - — .

tron dlst;rﬁut‘ve educatlon health occupations educa-
tion, homeconomlcs éducatron industrial’arts edu-
cation, techﬁTbaI education, ortrade and industrial edu-
cation.

You or the Teacher . . . refers to the person who is tak-

ing the module. ) .

™ 3
Levels of Performance for Final Assessment

N/A...The cntenon was not met because it was not
appltcable to the sutuatron

None ... No-attempt was made to meet the critesion,
aIthough it was televant.

Poor ... The teacher is unable to perform this skill or
has only very limited ability to perform it. , -
Fair...The teacher is unable to perform this skill in an
acceptable manneér, but has some ability to perform‘tt”
Good ... The teacher is able te perfprm this skill in an
effecttve manner.

-Excellent . . . The teacheris able to perform this skillin a
very effecttve manner. .

~
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Titles of The Center's
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Performance-Based Teacher'Education Modules : )
. . <k .
Category A: Program. Planning, Development, and Evaluation ﬂ{;  Es5 r1$tudent Safety
A-1  Prepare for a Community Survey - - E-6 Pro 6 or the First Aid Needs of Students
A-2  Conduct a Community Survey . E-7  Assist Studentsin Developing Self-Discipline
A-3  Report the Findings of a Community Survey . E-8 Organize the Vocatonal Laboratory” .
+A-4  Organize an Occupational Advisory Committee E-9. Manage the Vocatighal Laboratory . . .
A-5 Maintain an Occupationa! Advisory Committee CI“GO'V F: Guidance * .
::? 83",:,'3& Zﬁ:gggjg?ﬂ::'n:ng%?:twes F-1 - Gather Student Dat Using Formal Data-Cotlection Techniques
A-8 Develop a Course of Study F-2  Gather Student Data Through Personal Contacts .
A-9 Develop Long-Range Program Plans F-~3  Use Conferencesto Help Meet Student.Needs
A-10 Conduct a Stgu-dent Follow-Up Study - . F-4  Provide Information on Educational and Career Opportunities
- A-11 Evaluate Your Vocationa! Program ’ \F-5,  Aseist Studentsin Applying for Employment or Farther Education

Category B: Instructional Planning . »

. B-1 Determine Needs and Interests®of Students
B-2 Develop Student Performance Objectives
B-3 Develgp a Unit of Instruction
B-4 Develop a Lesson Plan
B-5 Select Student Instructional Materials

B-6 ‘Erepare Teacher-Made Instructional Matenals

Category C: Instructional Execution
C-1  Direct Field Trips
c—2 Conduct Group Discussions, Pane! Discussions, and
Symposiums '
C-3 Employ Brainstorming, Buzz Group and Question Box
Techniques .
Direct Students in Instructing Other Students
Employ Simulation Techniques
Guide Student Study -
Direct Student Laboratory Experience
Direct Students in Applying Problem-Solving Techniques
Employ the Project Msthod
Introduce a Lesson
Summarize a Lesson
., Employ Oral Questloning Techniques
Employ Reinforcement Techniques
Provide Instruction for Slower and More Capablé Leamers
Present an iliustrated Talk
Demonstrate a Manipulative Skili
Demonstrate a Concept or Principle . ®
{ndividualize Instruction
Employ the Team Teaching Approach .
Use Subject Matter Experts to Present Information
+Prepare Bulletin Boards and Exhibits ) -
Present Information with Models, Real Qbjects, and Flannel
' Boards
Present information with Overhead and Opaque Materials
* Present Information, with Filmstrips and Slides
Present Information with Films v F ]
Present Information with Audio Recordings
Present information with Televised and Videotaped Matertals
Employ Programmed Instruction .
Present Information with the Chalkboard and Flip Chan
Caftegory D: Instructional Evaluation

D-1  Establish Student Performance Criteria

. D=2_. Assess Student Performance: Knowledge
,D~3  Assess Student Performance: Attitudes - *
"D-4  Assess Student Performance: Skills -
D-5 Determine Student Grades
D-68 Evaluate Your Instructional Effectivendss

Category E: instructional Management “ ot

-

E-1  Project Instructional Resource Needs
E-2' Manage Your Budgeting and Reporting RespQnsibilities
E-3

Arrange for improvement of Your \R)cational Facllities
E-4  Maintain a Flling System N

-

"Category G: School-Community Relations .

G-1 Developa School-Community Relations Plan for YourVocatlonaI
Program
G- Give Presentations to P Your Vocational Program

G-3 , Develop Brochures to Promote Your Vocational Program

G-4  Prepare Displays to Promote Your Vocational Program

G-5 Pr;pare News Releases and Articles Concerning Your Vocational

rogram

G-6 Arrange for Television and Radio PresentatlonsConcemlng Your
Vocational Program

G-7  Conduct an Open House

G-8.

G-9

, Work@ith Members of the Commumty
' Work with State and .Local Educators

G-10 Obtain Feedback about Your Vocational Program

Category H: Student Vocational Omnlution

H-1  Develop a Personal Philosophy Concerning Student Vocational
Organizations

H-2  Establish a Student Vocational Organization

H-3  Prepare Student Vocational Organization Members for.
Leadership Roles

H-4

Assist Student Vocational Organization Membefs in Dew;aloplng
and Financing a Yearly Program of Actlivities

Supervise Activities of the Student Vocational Organization

Guide Participation In Student Vocational Organization Contests

ry I: Professional Role and Development

-1 p Up-to-Date Professionally

-2 Serye Your Teaching Profession

-3 Develop an Active.Personal Philosophy of Education

-4 Serve the School and Community -
-5  Obtain d Suitable Teachlgg Position "' !
-6 , Provide Laboratory Experiences for Prospective Teachers
-7 Plan the Student Teaching Experience

-8  Supervise Student Teachers

Category J: dSomlmuonofCooponunEdmtbn

J-1  Establish Guidelines for Your Cogperative tional Program

J=2 Mgnage the Attendance, Transfers, and Terminations of CO-Op
tudents

J-3  Enroll Students in Your Co-Op Program

J-4  Secure Training Stations fér Your €o-Op Program

J-§  Place Co-Op Students on the Job

J-6  Develop the Tralning Ability of On-the-Job lnstructors

J-7  Coordinate On-the~Job Instruction .

J-8  Evaluate Co-Op Students’ On-the~Job Performagce

J-9  Prepare for Students’ Related Instructidn

J-10 Supervise an Employer—Employee Apbrocianon Event

RELATED PUBLICATIONS ’ .

Student Guide to Using Performance-Based Teacher Education
Materials

Resource Person Guide to Using Performance-Based Teacher
Education Matferials

Guide to the implementation of Performance-Based TeacherEducation

~ For information regarding availability and prices of these materials contact— ;

© AAVIM = - \
American Association for Vocational instructional Matorlals o
120 Engineesing Centar e Athens, Georgia 30602 ¢ (404) 542-2586
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